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PE Report Paper B1 

Introduction 

Section B of Paper 2 assesses the British Depth Study, with candidates required to answer 

three questions targeted at Assessment Objective 1 (Knowledge and Understanding) and 

Assessment Objective 2 (Analysis of Second Order Concepts). As of the 2019 series, the 

British Depth Study forms a separate booklet to the Period Study sat during the same 

examination. Candidates should be reminded not to answer the Period Study questions 

in the British Depth Study booklet, or vice versa, and where extra paper is used, to ensure 

that separate sheets are used for the Depth Study and the Period Study, with each 

attached to the relevant booklet.  

Question 1a follows an identical format to Question 1 on Paper 1. Candidates should 

identify a characteristic of the topic and, having identified a feature, they should add a 

further detail which will explain the feature or provide context. It is important that 

candidates understand that the details need to be connected – four disparate facts were 

limited to a maximum of two marks.   

Question 1b is scored out of 12 marks and the mark scheme is  identical to Question 4 

on Paper 1 and Question 2 on Paper 3. The question targets the second-order concept of 

causation. The stimulus points are provided to act as prompts to remind candidates what 

they have studied. Use of the stimulus points is not compulsory, but where they are used, 

it should be noted that the mark scheme requires an additional point of content to reach 

the top of Levels 2 and 3 and for entry into Level 4. 

For Question 1c, students have a choice between (i) and (ii) and the questions may target 

any second-order concept. This question follows the same principles as Question 5 and 

Question 6 on Paper 1. The stimulus points should be useful reminders of the alternative 

aspects of the issue.  It should also be noted that the stimulus points will usually relate to 

aspects of content rather than directly indicating a factor that should be included; their 

use is not compulsory. To achieve high marks, there is an expectation that there will be 

both depth and breadth of knowledge, shown by three discrete points of content being 

covered. 

This question also requires a judgement to be made. Those answers that moved into 

Level 4 were able to grasp the conceptual focus of the question and provide a 

supported judgement, based on criteria; this judgement was often evident throughout 

the answer as well as forming the conclusion, showing careful planning and a coherent 

line of reasoning. The majority of answers at Level 4 presented a balanced argument 

but it should be noted that this is not a required structure, as long as the candidate’s 

judgement is in relation to the full conceptual focus of the question.  Level 3 answers 



often had good sections of analysis and argument but this was not sustained 

throughout the answer. 

At Level 2, candidates usually provided a good range of relevant content but struggled 

to apply this to the second order concept dictated in the question. It is important that 

candidates consider the question carefully and shape their answers in relation to the 

focus, whether this be causation, consequence, change and continuity, similarity and 

difference or significance.  

Within section B, Question 1a uses a points-based mark scheme, while Question 1b and 

Question 1c are marked using a ‘best fit’ approach applied to a levels of response mark 

scheme. Progression in Assessment Objective 1(knowledge and understanding) is shown 

by the candidate's increasing ability to select information precisely and show wide-

ranging knowledge and understanding. Progression in Assessment Objective 2 (analysis) 

is shown by a candidate's response moving from simple or generalised comments to 

analytical explanations, showing a line of reasoning which is coherent, logical and 

sustained. Centres are also reminded that the Indicative Content in the mark scheme 

does not imply what must be included in a response, nor does it give any expectation as 

to how candidates are expected to structure their responses. Any valid analysis and detail 

is rewarded and examiners noted that some candidates demonstrated impressive 

knowledge and understanding. 

Question 1 (a) 

Many students were able to identify various features of the fighting at the Battle of 

Hastings. The most common references by candidates were: the positioning of Harold’s 

army on top of the hill, the Saxon shield wall, the Norman feigned retreat, and the 

length of the battle. The vast majority of students were able to add supporting 

information for each valid feature. However, a number of responses were able to 

provide valid features but were unable to add supporting detail.  Where responses 

failed to score, it was generally because the given feature was too vague or because the 

answer confused details about the two leaders and their armies eg The Anglo-Saxons 

were at the bottom of the hill. 

 



 

Examiner Comment: This response clearly identifies two valid features; both of which 

are supported with relevant additional information. 

 

Question 1 (b) 

For Q1b, students were asked to explain why William had a bad relationship with his 

son, Robert. At Level 4, students were able to sustain an analytical focus towards the 

question. Students were most often drawn towards using both the stimulus material 

points and were able to extrapolate from them to address the focus on causation. 

Candidates also provided a third cause of dispute between Robert and William. The 

most common examples of additional causation included the role played by William 

favouring Robert’s younger siblings, pranks played on Robert by his younger siblings 

and the role of the King of France in supporting Robert’s rebellion. 

At Level 3 students were able to provide a line of reasoning but they could not sustain it 

throughout the answer and occasionally lapsed into a narrative. Some students 

produced focused answers but were unable to achieve the highest levels as they failed 

to go beyond the stimulus material.  Centres are reminded that marks are capped in 

Levels 2 and 3 and answers cannot access Level 4 if the answer does not go beyond the 

stimulus points. 



At Level 2 students were able to give a narrative of the disagreement between William 

and Robert based on points such as Robert wanted to control Normandy or the fact that 

William didn’t think Robert was strong enough to rule either Normandy or England. 

Answers in this level often stayed with knowledge linked to the stimulus material. Any 

analysis or explanation that was provided was often implied rather than explicitly 

directed towards the question. 

There was a significant number of students marked at Level 1. Their responses were 

only able to provide generic statements about the relationship such as Robert rebelled 

against William. 

There was also confusion over rebellions, conflating the one between Robert and his 

father, William I and the later rebellion between Robert and his brother, William II. Some 

students were unable to differentiate between the different characters in the story and 

whether they were or were not relevant to this particular question. There are also 

answers that believed the disagreement between Robert and William led to the Battle of 

Hastings. 

 



 



 



 

Examiner Comment: There is a clear line of reasoning throughout this response 

towards the question. It also has clear explanation which is constantly directed towards 

the question. Therefore, A02 is marked at L4. The answer also consists of precisely 

selected knowledge. It goes beyond the stimulus material and has three aspects of 

content so A01 was also marked at L4. Overall, this is a Level 4 response. 

 

Question 1 (c) (i) 

For Q1ci, students were asked to judge whether control of land was the main reason the 

House of Godwin had so much power. At Level 4, responses had a precise 

understanding of the different causes of the Godwin’s power. They were able to analyse 

the effect of landownership, especially the importance of earldoms, as well as analysing 

other key causes such as political marriages, a close relationship with the King Edward, 

military power and wealth. Some answers demonstrated a sophisticated judgement by 

showing how landownership led to political marriages, control of the thegns and a huge 

increase in wealth and it was this that allowed Harold Godwinson to become a 

contender to the throne and to go against the wishes of Edward the Confessor when 

Tostig rebelled. 

At Level 3 students were able to provide a line of reasoning but some were unable to 

sustain their explanation towards the question and their argument then became a 

narrative. Some students provided a focus argument but were unable to achieve the 

highest levels as they were failed to go beyond the stimulus materials. Some answers 

contained good analysis but were let down by their lack of judgement as their 

conclusion failed to develop a consistent argument. 

At Level 2 students were able to give a narrative based on some specific examples of 

Godwineson’s power.  These were usually linked to the stimulus material eg students 



were often aware of Edith’s marriage to Edward the Confessor and of Harold 

Godwineson’s position as the Earl of Wessex, the largest Earldom in the country. Any 

explanation that was provided was often implied rather than explicitly addressing the 

question. Some answers with good understanding were in L2 as they were able to 

provide a line of reasoning, but they were unable to provide supporting evidence. 

There was a number of students marked at Level 1. Their responses were only able to 

provide generic statements about land or marriage which did not show an 

understanding of the question or the time period.  These answers also failed to provide 

any specific details. 



 



 

Examiner Comment: There is a clear line of reasoning in this answer towards the 

question. The candidate is able to go beyond the stimulus material, identifying three 

reasons why the House of Godwin was powerful but the explanation that is provided is 

either stated in simple terms or implied. Therefore, A02 is marked at L2. The answer 

provides simple knowledge to support the argument put forward and therefore A01 is 

Low Level 2. The judgement offered is a summary of the argument that has been put 

forward, so is awarded Level 2. Overall, this is a mid-Level 2 response. 



 



 



 

 

 

Examiner Comment: There is a clear line of reasoning in this answer, with an 

explanation sustained throughout, meaning that A02 is awarded L4. The answer 

provides precisely selected knowledge to support the argument that has been put 

forwards so A01 is also awarded L4. The candidate has reached a clear judgment in the 

conclusion and it has been sustained from the introduction. The analysis covers the 

most important factors and how they link together, in order to come to a judgment. The 

judgement was also awarded L4. Therefore this answer is a high level 4 answer overall. 

 

 

Question 1 (c) (ii) 



There were slightly more answers on this option than on Q1ci. For Q1cii, students were 

asked to judge whether Norman castles were the main cause of Anglo-Saxon resistance 

to Norman rule. At Level 4, responses had a precise understanding of the different 

causes of Anglo-Saxon resistance. They were able to analyse the effect of the 

establishment of castles in causing a rebellion eg the confiscation of Anglo-Saxon land 

to build castles and the circumstances of being constantly watched over by the 

Normans. Some answers challenged the question and were able to explain that motte 

and bailey castles didn’t cause rebellions but actually prevented them and this was 

therefore not the most important reason. Other well-explained causes of rebellion 

included the feudal system, the brutal treatment of Anglo-Saxons, the removal of land 

and changes such as the introduction of the forest laws. 

At Level 3 students were able to provide a line of reasoning but they were unable to 

sustain their explanation throughout the answer. Often their argument then turned into 

a narrative. Some answers maintained a good focus on analysis and argument but were 

unable to achieve the highest levels as they failed to go beyond the stimulus materials. 

At Level 2 students were able to give a narrative of events or a description of aspects of 

Norman rule such as describing the key features of a Motte and Bailey castle, describing 

the feudal system or Domesday Book. 

Some answers were in L2 despite being able to provide a line of reasoning because they 

were unable to provide supporting evidence. 

There was a number of students marked at Level 1. Their responses were only able to 

provide generic statements such as stating that the Anglo-Saxons didn’t like the 

Normans taking over or Anglo-Saxon land being given away. Common misconceptions 

included the fact that the Anglo-Saxons built the motte and bailey castles, which they 

used for defence against the Normans. There was also some misunderstanding of the 

difference between a motte and a moat. 

A number of answers believed that the Anglo-Saxons controlled all the land while some 

students seemed unfamiliar with the idea of resistance. These common misconceptions 

often prevented students from providing accurate details or a reasoned argument, so 

that answers that included these misconceptions stayed in Level 1.  



 



 



 

 

Examiner Comment: There is a clear line of reasoning in this answer and the 

explanation is sustained throughout, meaning that A02 is awarded L4. The answer 

provides precisely selected knowledge to support the argument that has been put 

forwards so A01 is also awarded L4. A clear judgment is offered in the conclusion and it 

has been sustained from the introduction. The candidate is able to explain how the 

factors linked together to cause Anglo-Saxon poverty. which caused the rebellions 

against Norman rule. The judgement is clearly explained and was also awarded a L4. 

Therefore, this answer is a high level 4 answer overall. 

 

 

 

 



Paper Summary 

Based on the performance seen on this paper, candidates are offered the following 

advice: 

• Ensure that you revise content from all the sections on the specification. 

• Take care to learn the topic-specific vocabulary and practise using it. 

• Use your time wisely – dont write too much for Question 1a or include an 

introduction or conclusion for Question 1b. Use the time saved to make a short 

plan for your response to 1c, where planning and organisation is most likely to 

improve your mark. 

• Demonstrate depth of knowledge by including two or three pieces of evidence in 

each paragraph, where possible. 

• Make clever use of connectives to introduce a sense of debate among the points 

you make in your essay – ‘Alternatively…On the other hand’ rather than, ‘Another 

reason…Another reason.’ 

• When forming a judgement, use criteria to help with this and, when revising, 

spend some time thinking about what criteria might go with each question style. 

Analysing material as short-term/long-term goes well with causation and 

consequence styles, for example, while change and significance questions lend 

themselves particularly well to considering different groups of people or the 

nature of the change/impact. 
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