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Introduction

The answers seen suggest that this paper was taken by candidates of the full range of
ability. There were some blank answers but this seems to have been as a result of lack
of knowledge rather than problems in completing the paper within the time allowed.

The Historic Environment has a focus on the process of history, considering the value of
sources as evidence and the way an historian follows up an enquiry but it is nested
within the context of the Thematic Study and therefore knowledge of the specific
context is expected.

The Thematic Study focuses on change and continuity over time and therefore a good
sense of chronology is vital. Candidates should be familiar with the names given to the
different periods in the specification and recognise the dates and key events involved in
these chronological divisions. They also need a clear understanding of the key themes
and the factors involved in the Thematic Study, as identified in the specification.

In the extended answers, the stimulus points are usually intended to remind candidates
to cover different aspects of content and the full timescale of the question. Candidates
do not need to include these stimulus points in their answer but they do need to cover
three aspects of content in order to show breadth in their answer and to access the
higher marks. They should also realise that stimulus points given in one question are
unlikely to be relevant to another question and any attempt to use them in this way
usually means that those sections of the answer are irrelevant and the answer lacks
coherence.

Question 1

This question always asks candidates to provide details about something named in the
specification. Most candidates confidently explained that the continued presence of the
royal family in London was intended to boost morale. They also showed a range of
ways that the royal family connected with the public through their presence in London.
A number of answers mentioned them visiting bombed areas and sharing the danger
while others suggested that their presence in London made London even more of a
target for bombing raids. Some answers mentioned that the royal family were based in
separate areas or that the Queen refused to leave London.

The following answer includes relevant detail in the explanation of the two stated
features. It was awarded four marks.



SECTION A: London and the Second World War, 1939-45

Answer Questions 1 and 2.
1 Describe two features of the presence of the royal family in London during the
Second World War.
Feature 1
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(Total for Question 1 = 4 marks}

Question 2a

It was pleasing to see that many candidates offered good comments about the content
and provenance of the sources. However, a number failed to include any comments
based on own knowledge, which prevented the answer reaching Level 3.

The majority of candidates understood the sources and were able to link their content
to the enquiry and explain how useful the sources were for an enquiry into the use of
underground air-raid shelters during the Blitz. Candidates used Source A to describe
the organisation of Mickey's shelter and Source B to show attempts to keep people
healthy using the opportunities provided while they gathered underground to shelter
from the Blitz. Those candidates who did develop their arguments with own
knowledge demonstrated good knowledge of the use of underground tube stations in
London as air-raid shelters but few candidates had additional knowledge of Mickey's
shelter.



Those candidates who used the provenance of the sources showed the significance of
the fact that Source A was written by someone involved in the organisation of Mickey's
shelter. Some answers also focused on the fact that the account was written as a
memoir but centres should be aware that generic comments assuming memory lapses
as a result of the time gap between events and the account are not likely to be highly
rewarded. A number of answers suggested the photograph in Source B was
deliberately taken and was possibly part of a propaganda campaign but the best
answers recognised that this made the source useful because it could reveal
government intentions.

There were also a number of answers which tended to dismiss a source as not being
useful because of information it did not contain. Since the question asks candidates to
evaluate the usefulness of a source, it is valid to note the limitations of a source but
these need to be weighed against the positive aspects; an answer which focuses on
‘missing’ information is unlikely to score highly.

The following answer received the full eight marks. The evaluation of each source
includes comments based on the provenance and content of the source and adds
relevant contextual knowledge.



#

2 (a) Study Sources A and B in the Sources Booklet.

How useful are Sources A and B for an enguiry into the use of underground air-raid
shelters during the Blitz?

Explain your answer, using Sources A and B and your knowledge of the
historical context,
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Question 2b

Most answers chose to follow up a detail about the facilities inside the shelter.
Unfortunately, a number of answers forfeited marks because they did not complete
each section of the answer properly. Some failed to identify a detail from the source in
the first part of this answer, which meant that their proposed question did not follow up
that detail and was therefore invalid.

It is important that the proposed question and follow-up work relate to the broad
enquiry in the question, which in this case was the use of underground air-raid shelters.



Candidates should be as precise as possible when suggesting a source to help them
carry out their enquiry and they should remember that this must be a primary source -
suggestions of textbooks, historians or the internet will not be rewarded. The
explanation of how the suggested source would help to answer the proposed question
should again be specific about the type of information the source could provide.
Statements such as ‘It would tell me what | want to know’ or ‘It would have the
information to answer my question’ will also not gain any marks.

When multiple suggestions had been given to a sub-question, it was usually counter-
productive. Offering more than one detail or question meant that the follow-up
sections were not clearly linked, while offering multiple sources meant that the
explanation in the final section was usually invalid.

The following answer identifies a detail specifically about what people did in the shelter
and proposes a valid question. The suggested source is a specific and relevant one and
an explanation is offered of the sort of information that source could provide which
would help to answer the proposed question. This is a good example of a simple
answer that scored full marks because it recognises that the four parts of the question
form a single package.



(b) Study Source A.

How could you follow up Source A to find out more about the use of underground
air-raid shelters during the Blitz?

In your answer, you must give the question you would ask and the type of source
you could use.

Complete the table below.

ri 4
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Question 3

This question asked candidates to identify a difference between the role of military
commanders in different periods and this then needs to be supported by details from
each period. Some answers failed to score full marks because they either identified a
general difference without providing details from each period or they juxtaposed details
from each period but the difference was left implicit.



The following answer clearly identifies a difference in their role and supports this with
very specific detail from each period, justifying the award of full marks.

SECTION B: Warfare and British society, ¢1250-present
Answer Questions 3 and 4. Then answer EITHER Question 5 OR Question 6.

3 Explain one way in which the role of Henry V as commander at Agincourt was
different from the role of General Haig as commander at the Battle of the Somme.
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Question 4

Candidates should be reminded of the importance of having accurate knowledge of
chronology and of checking the question repeatedly. Some answers with good
knowledge of changes in the nature of warfare did not score highly because the details
given were from before the period in the question, for example, writing about the
Crimean War.

Some answers included examples drawn from the Blitz, for example the use of bombs.
These were valid examples since the Blitz marked a change in the nature of warfare but
candidates should be cautious about the use of knowledge from the Historic
Environment in answers in the Thematic Study section, as the question asked about



reasons for changes in the nature of warfare whereas the Historic Environment focuses
on the impact of warfare.

There was good knowledge of trench warfare and also the use of high-technology in
modern warfare, usually with a focus on developments in weaponry leading to changes
in the nature of warfare.

The following answer explains how the introduction of trench warfare and new
weapons led to changes in strategy and tactics and also in the composition of armies
and the different skills of the combatants. It then explains the development of total war
and how warfare became very mobile. The answer covers the whole period in the
question and includes specific details and wide-ranging examples. It received full
marks.
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4 Explain why there were changes in the nature of warfare in the period ¢1900-present.
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Question 5

Candidates offered valid details about battles and tactics during the period c¢1500-c1700
but some of them missed the focus in the question on the composition of the army.
Many used the stimulus points to write about the role of cavalry in the Battle of Naseby
but they did not consider how this demonstrated a change in the composition of the
army. Some answers did explain the change from the feudal levy of untrained peasants
to the New Model Army as a standing army but mercenaries were used throughout the
period. Other answers explained how archers and the mounted knight of c1500 no
longer formed key elements in the army but dragoons, as a flexible force, became
increasingly important. The development of gunpowder was also used to explain the
introduction of musketeers although few answers explained the link between
musketeers and pikemen.

The final section of the following answer has valid points about the composition of the
army but they are not developed; the earlier sections are descriptive and are not
focused on changes in the composition of the army. It is a low Level 3 answer.
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Question 6

There were very few answers to this question. Although Cardwell's army reforms
seemed well known, few knew what National Service was or when it applied. It was also
surprising that more explanation was not given of the change from voluntary
recruitment to the introduction of conscription in 1916.

Conclusion

There were some impressive answers where candidates demonstrated excellent
knowledge in well-structured answers. However, some answers lacked detailed
knowledge or did not focus on the specific question.

The following points should be noted:

e Candidates need a secure understanding of the chronological periods and terms
used in the specification as well as the term ‘century’

e Candidates need to understand the themes within the specification and the
specialist terminology

e In questions involving extended writing, it is not necessary to use the question’s
stimulus points and candidates should not attempt to do so if they do not recognise
them; however, candidates should aim to cover three aspects of content in their
answer.

e While there was good knowledge of some topics, candidates cannot rely on knowing
just a few key topics and hoping to use that information whatever question is asked.

If extra paper is taken, candidates should clearly signal within the answer that it is
continued elsewhere and this should be on an additional sheet rather than elsewhere in
the paper, since it is difficult to match up asterisks in an answer to comments which
appear at the end of another question. However, in many cases where additional paper
had been taken, the marks had already been attained within the space provided rather
than on the extra paper and candidates should be discouraged from assuming that
lengthy answers will automatically score highly.

Spelling, punctuation and grammar were broadly accurate and many answers used
specialist terms with confidence but a poor standard of handwriting made a number of
answers difficult to mark and exacerbated the difficulty in understanding a badly-
expressed answer.

The SPaGST marks may be affected if there are weaknesses in these areas:

e Appropriate use of capital letters
e Correct use of apostrophes



e Weak grammar ('would of', ‘based off of') and casual language, which is not
appropriate in an examination

e Paragraphs: failure to structure answers in paragraphs not only affects the
SPaGST mark, but may also make it difficult for the examiner to identify whether
three different aspects have been covered and to assess how well the analysis
has been developed.
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