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PE Report Paper 10 
Introduction 

The answers seen suggest that this paper was taken by students of the full range of 
ability.  There were some blank answers, but this seems to have been as a result of lack 
of knowledge rather than problems in completing the paper within the time allowed. 

The Historic Environment has a focus on the process of history, considering the value of 
sources as evidence and the way an historian follows up an enquiry, but it is nested 
within the context of the Thematic Study and therefore knowledge of the specific 
context is expected. 

The Thematic Study focuses on change and continuity over time and, therefore, a good 
sense of chronology is vital.  Candidates should be familiar with the names given to the 
different periods in the specification and recognise the dates and key events involved in 
these chronological divisions.  They also need a clear understanding of the key themes 
and the factors involved in the Thematic Study, as identified in the specification. 

In the extended answers, the stimulus points are usually intended to remind candidates 
to cover different aspects of content and the full timescale of the question.  Candidates 
do not need to include these stimulus points in their answer, but they do need to cover 
three aspects of content in order to show breadth in their answer and to access the 
higher marks.  They should also realise that stimulus points given in one question are 
unlikely to be relevant to another question and any attempt to use them in this way 
usually means that those sections of the answer are irrelevant and the answer lacks 
coherence. 

Question 1 

This question always asks candidates to provide details about something named in the 
specification.   

A surprising number of candidates did not appear to know about the Peabody Estate.  
Few candidates noted that this was a model housing estate paid for by the American, 
George Peabody or that it was part of the slum clearance programme. Few candidates 
were able to describe the features of the estate that improved housing for the residents 
of Whitechapel.  

Some students seemed confused about the features of the estate describing conditions 
in workhouses,  rookeries or general problems of poverty and homelessness in 
Whitechapel. 

 

 

 

 



 

Two valid features are identified: that housing was made to be affordable for people 
living in the area and that they funded new projects to increase capacity. In both cases 
the supporting detail is either missing or invalid.  
 
Supporting detail for the first feature could have included the amount of rent people 
were charged and for the second feature information about how the estate was 
designed and/or built.  
In each case, some additional explanation and relevant supporting detail needs to be 
provided clearly linked to the identified feature in order to gain the mark for supporting 
detail. 
 
 
 
 
 

 

 



Question 2a 

It was pleasing to see that many candidates offered good comments about the content 
or provenance of the sources.  However, a number failed to include any comments 
based on own knowledge, which prevented the answer reaching Level 3. 

There were also a number of answers which tended to dismiss a source as not being 
useful because of information it did not contain.  Since the question asks candidates to 
evaluate the usefulness of a source, it is valid to note the limitations of a source but 
these need to be weighed against the positive aspects; an answer which focuses on 
‘missing’ information is unlikely to score highly. 

Some answers failed to address the question and did not comment on the usefulness of 
the sources, instead stating what the source showed. 

 

 



 
 

 
 
 
The analysis of Source A reaches Level 3. There is an analysis of 
content linked to contextual knowledge and with a consideration of the 



effect of provenance. A judgement is offered on the source’s usefulness. 
 
The analysis of Source B also reaches Level 3. It analyses the content of B 
and links this to contextual knowledge and places this in the light of its 
provenance to reach a judgement on usefulness. 
Secure Level 3 for each source, produces a mark at the top of the level. 
 
 
Question 2b 

Many answers forfeited marks because they did not complete each section of the 
answer properly.  Some failed to identify a detail from the source in the first part of this 
answer, which meant that their proposed question did not follow up that detail and was 
therefore invalid.  

It is important that the proposed question and follow-up work relate to the broad 
enquiry in the question, which in this case was the difficulties of policing the 
Whitechapel area; follow up work asking about punishments could not be rewarded.  

Candidates should be as precise as possible when suggesting a source to help them 
carry out their enquiry and they should remember that this must be a primary source – 
suggestions of textbooks or the internet will not be rewarded.  The explanation of how 
the suggested source would help to answer the proposed question should again be 
specific about the type of information the source could provide.  Statements such as ‘It 
would tell me what I want to know’ or ‘It would have the information to answer my 
question’ will also not gain any marks. 

When multiple suggestions had been given to a sub-question, it was usually 
counterproductive.  Offering more than one detail or question meant that the follow-up 
sections were not clearly linked, while offering multiple sources meant that the 
explanation in the final section was usually invalid. 

 

 

 

 

 

 

 

 

 



 
 
 
 
A detail has been selected from Source A which is then the starting point 
for a broader enquiry into the difficulties of policing the Whitechapel area. 
A record of crimes committed in Whitechapel is a reasonably specific suggestion and 
the 
explanation makes it clear how the evidence from the records would be 
used to answer the enquiry. 
 
 
 
 

 

 



Question 3 

This question asked candidates to identify a similarity between two periods and this 
then needs to be supported by details from each period.  Many answers failed to score 
full marks because they either identified a general similarity without providing details 
from each period or they juxtaposed details from each period, but the similarity was left 
implicit.  

Some candidates started with a statement of general similarity but then provided 
details of difference. 

Some answers did not focus on the role of the community in law enforcement instead 
providing examples of the role of authority in policing.  

 

 
 
The answer identifies a valid similarity in that the local community had to be vigilant and 
report crime. This is then supported with details of how the local community is involved 
in reporting crime from both periods.  Whilst the supporting detail for the modern 
period is briefer than the detail for the medieval period, there is enough here for the 
answer to receive the full four marks. 
 



Question 4 
Candidates should be reminded of the importance of checking the question repeatedly.  
Some answers with good knowledge of the role of religion in law enforcement did not 
score highly because they failed to identify and explain these as examples of change. 
Answers often focused their explanation on why religion was important rather than why 
there were changes in the way religion affected law enforcement.   

Some answers were not able to provide examples other than those provided in the 
stimulus points and some lacked a clear sense of chronology.  

A number of candidates were not clear on the relevant time period when describing the 
use of trial by ordeal. 

 
 

 
 



 

 
 



 
 
 
The answer reaches Level 4 for Assessment Objective 2 (analysis), with a sustained 
focus on changes within the period, explaining how the use of trial by ordeal, sanctuary 
and accusations of witchcraft demonstrated change in way that religion affected law 
enforcement.  
Assessment Objective 1 (knowledge and understanding) is also Level 4. There is 
accurate and relevant supporting knowledge of trial by ordeal and accusations of 
witchcraft; the answer is less thorough when discussing changes in sanctuary. There is 
some date confusion however this does not detract from the overall sense of context 
and chronology in the answer. It covers 3 aspects of content, making Level 4 accessible 
but the unbalanced coverage means that it receives 11 rather than 12 marks. 
 
 
 
 



Question 5 

The case of Derek Bentley was well known but answers did not always demonstrate 
how this case contributed to a change in attitudes. Some answers missed the focus of 
the question and talked about punishment generally rather than specifically the change 
in the use of the death penalty. 

Other answers contained good knowledge about the Derek Bentley case and the 
problems associated with public executions but were not always able to link these 
examples to either support or counter the argument: that the attitudes of the 
authorities was the main reason for changes in the use of the death penalty.   

Many answers consisted of three separate sections, each analysing an aspect of change 
in the use of the death penalty but without a sense of evaluation. Answers needed to 
weigh the importance of the attitudes of the authorities against other reasons for 
example, public attitudes or the role of individuals.  

Some answers lacked a secure sense of chronology confusing the ending of the death 
penalty and the ending of the use of public execution.  



 



 



 
 



 
 
This response has a good sense of how the attitudes of the authorities led to change  in 
the use of the death penalty and the analysis also includes a focus on how other 
developments like the Derek Bentley case raised public concerns and the Timothy Evans 
case highlighted the fact that mistakes could be made. The line of reasoning is coherent 
and sustained. Although the structure could be more logical, there is a clear 
organisation of answer. This therefore meets the Level 4 demands of the mark scheme 
for Assessment Objective 2 (analysis). 
There is also a good range of precise knowledge and a good understanding of changes 
in attitudes towards the use of the death penalty, meeting the Level 4 criteria for 
Assessment Objective 1 (knowledge and understanding). 
 
The judgement is also at Level 4 as it is clearly stated and runs throughout the answer: 
there is a clear explanation at the end that the attitudes of the authorities were more 
significant in bringing about change in the use of the death penalty. 
 
This answer is not perfect, but it has met all the demands of the mark scheme for Level 
4 and therefore it was awarded full marks. 
 
 
 
Question 6 

Some answers were not clear on what was meant by ‘specialisation’ and, as a result, did 
not fully address the question. In addition, some candidates made good general points 
in relation to developments in the Metropolitan police force in the 19th Century but did 
not include examples from the 20th Century.  Candidates are reminded that questions 
will span at least 200 years and strong answers will demonstrate a range of examples 
covering the period in question.  



Most answers weighed specialisation against developments in technology and those 
answers that included the role of technology tended to include examples that 
demonstrated their understanding of the nature of police work in both the 19th and  
20th Century.   

There were some impressive answers which debated the extent to which specialisation 
was the most important development in the nature of police work with numerous 
examples of specialisation. Many answers countered their argument with wide ranging 
knowledge of a variety of technological and/or scientific developments in the nature of 
police work which was pleasing to note.  

 

 
 



 
 

 
 
The answer focuses on the question and the analysis does develop a line of reasoning 
but it is mainly about changes in the work of the police with some links to the changing 
nature of police work, for example the section on specialisation tends to be descriptive 
and does not develop a clear line of reasoning in relation to the question. This fits the 
mark scheme for Assessment Objective 2 (analysis) at Level 3. 
The supporting knowledge is mostly accurate showing some knowledge and 
understanding. This is Level 2 for Assessment Objective 1 (knowledge and 
understanding). 3 aspects of content are covered. 
There are attempts to offer judgement at the end of each section but this is often 
asserted rather than explained and justified. 



A 'best fit' approach recognises that performance in Assessment Objective 2 (analysis) is 
Level 3 but not strong within the level, and that performance in Assessment Objective 1 
(knowledge and understanding) is Level 2. The judgement strand does not raise the 
mark, so the overall mark is 10. 
 
 
Conclusion 

There were some impressive answers where candidates demonstrated excellent 
knowledge in well-structured responses.  However, many answers lacked detailed 
knowledge or did not focus on the specific question. Quite often candidates provided 
more detail in their answers of question 4 than on question 5 or question 6. 

The following points should be noted: 

• Candidates need a secure understanding of the chronological periods and terms 
used in the specification as well as the term ‘century’ 

• Candidates need to understand the themes within the specification and the 
specialist terminology 

• In questions involving extended writing, it is not necessary to use the question’s 
stimulus points and candidates should not attempt to do so if they do not recognise 
them; however, candidates should aim to cover three aspects of content in their 
answer.  

• While there was good knowledge of some topics, candidates cannot rely on knowing 
just a few key topics and hoping to use that information whatever question is asked. 

If extra paper is taken, candidates should clearly signal within the answer that it is 
continued elsewhere and this should be on an additional sheet rather than elsewhere in 
the paper, since it is difficult to match up asterisks in an answer to comments which 
appear at the end of another question.  However, in many cases where additional paper 
had been taken, the marks had already been attained within the space provided rather 
than on the extra paper and students should be discouraged from assuming that 
lengthy answers will automatically score highly.   

Spelling, punctuation and grammar were broadly accurate and many answers used 
specialist terms with confidence, but a poor standard of handwriting made a number of 
answers difficult to mark and exacerbated the difficulty in understanding a badly 
expressed answer.  

 The SPaGST marks may be affected if there are weaknesses in these areas: 

• Appropriate use of capital letters 
• Correct use of apostrophes 
• Weak grammar ('would of', ‘based off of’) and casual language, which is not 

appropriate in an examination 
• Paragraphs: failure to structure answers in paragraphs not only affects the 

SPaGST mark, but may also make it difficult for the examiner to identify whether 



three different aspects have been covered and to assess how well the analysis 
has been developed. 
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